
 

 
University of Cambridge CELTA Focus On The Learners (750 - 1000 words) 
 
Feedback Sheet *please include this as the first page of your assignment 

 
Name Submission date Word count Signature to confirm own work 
    

 
This assignment will be assessed according to the following criteria: 
 

a) showing awareness of how your 
learners’ backgrounds, previous 
learning experiences and learning 
styles affect learning 

 

b) identifying your learners’ 
language/skills needs 
 
 

 

c) correctly using terminology 
relating to the description of 
language systems/ language skills 

 

d) selecting appropriate material 
and/or resources to aid your 
learners’ language development 

 

e) providing a rationale for using 
specific activities with your learners 

 

f i) finding, selecting and 
referencing information from one 
or more sources 

 

f ii) using written language that is 
clear, accurate and appropriate to 
the task 

 

Comments on resubmission (if applicable):  
 
 
 
 
 
Assessment:               
 
Grade    Date   First marker                            Second marker 
Pass 1st submission                                        
Resubmission                               
Pass on resubmission        
Fail                                           

 
 
 
 
 
 
 



 

Needs Analysis 
 
Needs analysis is an essential aspect in the process of providing effective, customised, and therefore, meaningful 
learning opportunities for our learners. Any professional teacher/educator will incorporate some element of needs 
analysis into their teaching to help them better plan for, adapt to and manage the specific needs of individuals and 
individual groups of learners.   
 
1) Find some time in the two weeks to get to know your learners and find out more information. Use the following 

chart to help guide you with questions. 
 
2) Complete your chart and use it to share the information you have gathered with your peers in your TP group. 
 
Your name: __________________ 
 

Names of learners  

Languages spoken (and level)  

Reasons for learning English  

Level of education  

Previous English learning 
experiences  

Preferred learning experiences  
(E.g. group work, visual support, etc.)  

Strengths in English  

General areas for improvement in 
English  

Specific skills (and aspects of those 
skills) that need work and why  
(You can obtain this information by 
giving the learners a task, observing 
them in class, and asking them 
directly) 

 

Specific areas of grammar that need 
work.  
(You can obtain this information by 
requesting a short written paragraph, 
recording their conversation and 
asking the learners directly)  

 

Specific areas of pronunciation that 
need work.  
(You can obtain this information by 
recording your conversation and 
asking the learners directly) 

 

 
 
 



 

FOTL Assignment parts 2, 4 and 6 – Suggestions for collecting information 
 
1) Speaking task:  

 
To collect evidence of grammar, speaking, or pronunciation needs, record (e.g. on your phone. Remember to ask 
their permission before recording them) some of your learners answering the following types questions, or similar 
ones (as many as needed to collect sufficient sample).  These questions can also help you to answer the other 
sections of the class profile: 
 

• How long have you studied English? Where did you study? Did you enjoy it? Etc. 
• What is the most difficult thing about learning English?  
• What do you like to do in your free time? 
• Describe your daily routine (evidence of present forms) 
• Tell me about your last weekend/holiday/birthday/etc. (evidence of past forms) 
• What are your plans for the future? (evidence of future forms) 
• Etc. 

 
2) Writing task: 

 
To collect evidence of grammar or writing needs, ask your learners to complete a short writing task, which you will 
collect (Note – you can also use any writing tasks your students produce during TP). 
 

• Provide a few sentence stems of familiar topics and ask them to write at least one sentence for each, e.g. 
– In my free time… 
– Every morning I... 
– In my family… 

 
3) Reading task: 

 
To collect evidence of reading needs, observe your learners doing reading tasks during Teaching Practice.  Which 
tasks did they find most challenging?  If you can, ask them why they found these ones difficult? (length, time limit, 
etc.)  Then, decide what aspects of reading, e.g. subskills, these tasks focus on. 

 
4) Listening task: 

 
To collect evidence of listening needs, observe your learners doing reading tasks during Teaching Practice.  Which 
tasks did they find most challenging?  If you can, ask them why they found these ones difficult? (accent, speed, etc.)  
Then, decide what aspects of listening, e.g. subskills, these tasks focus on. 

 
Writing up your assignment 
 

1) You will need to identify the generic needs of this class. 
2) Use the information from your chart and peer group discussions to help you.  
3) You will also need to reference one or more sources, e.g. Swan & Smith’s Learner English.  
4) Include a bibliography on a separate page at the end of the essay before the appendices. 
5) Include a word count at the end of the essay. 
6) Include your selected materials as appendices in this document or photocopy these and submit by hand.  Do 

not submit more than two specific activities for each section, i.e. no chapters, full websites, multiple pages 
of activities, etc. 

7) Write in continuous prose and make sure to meet the word count. There is an example assignment included at 
the end of this document for you to refer to. 

8) Submit only a single Word document (you can include the remedial materials as photos/screenshots/PDFs). 
9) Complete and submit the assignment by the date marked on the course schedule. 

 
 

(Adapted from an assignment designed by Ben Naismith, 2017) 
 
 
 
 
 
 



 

Example assignment (Note – this is a real assignment with my comments. The assignment was graded PASS on first 
submission) 
 
Focus on The Learners  
 
1. Background Information 
 
There are eight regular attendees in the class, taking lessons daily for two hours. Most of them are Colombian and one of 
them is Venezuelan. There are six women and two men, and their ages range from 24 to 50 years old. All the students 
work – some of them at Multilingua Language Center in technology support, sales, and reception work – and some of 
them in their respective fields (International Relations, Public Accounting). All have been attending a pre-intermediate 
class at Multilingua Language Center for the last two weeks. Some of them attended classes at high school and university 
at an elementary level but their experiences with previous English lessons was poor since they felt they didn’t reach their 
desired level of fluency or accuracy and they felt they didn’t learn as much. Some of them have also studied in different 
language schools and studied on their own specially with audiovisual resources like YouTube. All have instrumental 
motivations for learning English (to improve their job situation and prospects, travel abroad and immigrate to English-
speaking countries). Many of them also show intrinsic interest in English language and culture, particularly music, films 
and tv documentaries. All the students are dynamic and lively during the lessons, and they respond well to collaborative 
tasks (freer speaking tasks and peer-checking). Most of them seem to be more visual learners (making notes and noticing 
colors on the materials) but some of them are also drawn to auditory tasks (listening and drilling).  
 
2. Grammar Issues 
 
One specific area of grammar that this class has an issue with is the overuse of the definite article “the”. As García Mayo 
(2008:561) says “all instances of definite article overuse in the cultural, structural and general reference categories found 
are due to transfer from Spanish.”  
 
This can be categorized as a recurring issue given that it appeared in multiple occasions across different sessions.  
 
On one occasion John said:  
 
“The people on this moment doesn’t have the time.” 
 
Instead of: 
 
“People in this moment don’t have time.” 
 
In another instance Diana said:  
 
“I had the coffee with milk.”  
 
Instead of: 
 
“I had coffee with milk.”  
 
3. Grammar support 
 
To help this group of learners improve in their use of the definite article, I have selected the following supplementary 
activities taken from Murphy (2009) Essential Grammar in Use 2nd ed, CUP, pages 147 – 149 (See Appendix #1).   
 
This material will help learners improve in this particular grammar point because they can read the explanations (p.146, 
148) and controlled practice (p.147, 149) of when to use and when no to use the definite article. Then they could check 
their answers (included with the tasks).  
 
4. Phonology Issues 
 
One specific area of pronunciation that this group of learners has an issue with is the /aɪ/ sound in words with different 
vowel combinations. As Helman described (2004: 455) “Given that Spanish has only one sound per vowel, we can see that 
the addition of distinct vowel sounds of English must seem quite complicated to the English-language learner.”  
 
This is a recurrent issue because I observed the same confusion in two different occasions. In one lesson, Ana said:  
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“News show too much violence / ˈvioləns/”  
 
Instead of: 
 
“News show too much violence /ˈvaɪələns/” 
  
And on another occasion, Diana said: 
 
“She is very kind /kind/”  
 
Instead of: 
 
“She is very kind / kaɪnd/”  
 
5. Phonology support 
 
In order to help this group of learners improve on this area of pronunciation, I have chosen the following supplementary 
activity taken from Marks (2007) English Pronunciation In Use Elementary, CUP, page 26 (audio A56a,b,c) and page 27 
(audio A59 – A60) and ex. 9.3 (see Appendix #2).  
 
This will help the class improve upon this particular pronunciation issue because learners can see the diagram of the 
mouth shape while hearing the target sound, a strategy that might appeals to visual and auditory learners. Then they can 
practice identifying the target sound in commonly used words while associating the sound with different spellings (ex. 
9.3) in the controlled practice task.  
 
6. Skills Issues  
 
One specific skill that this group of learners has some issues with is listening for detail. This is a recurring issue because I 
was able to observe and listen to learners express this to be an issue on few occasions.  
 
On one occasion, most of the learners had trouble understanding the names of people interviewed on a radio program_ 
but they successfully completed the listening for gist task. During the breakout room task (checking and peer-reviewing) 
it was clear that for some of the learners, the accents of some of the voice actors and their different tones and registers 
made it more difficult to understand their names than other details that they were listening for (detailed on task’s 
instructions).  
 
On another occasion, with a different listening text, most of the class requested more attempts to listen to the audio to 
answer the detailed information task about a museum guide about a painting.  
Although most of the learners understood the context and the overall description of the painting, when it came to identify 
where each character was located in the painting, they showed difficulties. This might have been due to some confusion 
with the use of prepositions, but if they had identified some of the characters, then listening for the location of the rest 
of the characters could have been easier.  
 
7. Skills support 
 
In order to help this group of learners address this aspect of listening, I have selected the following supplementary activity 
taken from Aspinall (2002) Test Your Listening, Pearson Education Limited, pages 2-3 and 58-59. (see Appendix #3).  
 
These exercises will help the class address the issue because they provide students with practice in finding details, specific 
words, collocations and phrases in monologues and conversations. Having different listening texts but similar listening 
tasks could help improve the learners’ listening for detail skill.  
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